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ABSTRACT 

This study aims to help teachers improve the quality of learning by improving the classroom climate, 
increasing their ability to carry out classroom action research and writing research articles. This article 
was written as a report of activities that have been carried out to improve classroom climate, including: 
1) preliminary study to ensure the need for improvement in class climate, 2) initial assessment 
(assessment) to capture classroom climate, 3) Provide feedback to teachers and principals about the 
difference between the actual classroom climate and the preferred climate of the class (preferred climate) 
by students, 4) Proposing steps to improve the classroom climate as desired by students. The results 
showed that in general the actual climate of the class was lower than the preferred climate of the 
students. However, several scales such as competition, difficulty, and bullying in the preferred climate 
are generally lower than those experienced by students (actual climate). For this reason, treatment steps 
are needed to make these scales match what students want. 
 
Keywords:  Improvement, Classroom Climate, Islamic Senior High School,  Islamic Junior Secondary 

School. 

 

INTRODUCTION  

Teachers, in addition to enhancing their knowledge through education, training, or 
other scientific activities, need to receive innovative touches from education managers for 
renewal and acceleration so that the learning process in the classroom becomes more effective 
and efficient. In addition, teachers also need guidance in the promotion process because they 
sometimes encounter scientific, technical, or character-related obstacles, which can hinder 
their careers or futures. Several cases have come to light, such as thousands of teachers in 
Tasikmalaya failing to get promoted due to plagiarism (http://adstasik.blogspot.co.id/2015/08/guru-

gagal-naik-pangkat.html),  prompting the Minister of Education and Culture of the Republic of 
Indonesia to remind teachers in Indonesia not to engage in plagiarism 
(http://jpp.go.id/teknologi/pendidikan/304439-mendikbud-ingatkan-guru-tidak-lakukan-
plagiat). Another case in Semarang shows that there are three groups of teachers in terms of 
their promotions: first, teachers who have been able to get promoted in the last 4 years. 
Second, teachers who have not been promoted for 5 to 9 years. Third, teachers who have not 
been promoted for more than ten years. https://radarsemarang.jawapos.com/artikel/untukmu-

guruku/2022/08/31/mengurai-permasalahan-kenaikan-pangkat-guru-melalui-tim-koordinasi-pkb/  
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The above cases did not occur when teachers acquire adequate knowledge and capacity 
in composing scientific works, in order to improve the quality of the learning they conduct for 
use in their promotions or careers. By studying the above issues, efforts are required from 
leaders, the government, or educational or higher education administrators, to share 
knowledge and skills thru research, experience, and expertise in utilizing research results to 
enhance the quality of learning thru research and scientific writing to support their careers. 

Among the fields of study that can be shared with teachers is the improvement of 
classroom climate thru action research aimed at enhancing the quality of learning in the classes 
taught by the teachers, which can ultimately be used for their promotion or career 
advancement. Research on classroom climate has actually been conducted in America since 
1979 by (Moos, 1979), in Australia (Fisher & Fraser, 1982). From these two countries, research 
on classroom climate has spread to Spain, the Netherlands, Canada (Fisher & Nair, 2001), 
Singapore (Khine, 2001), and (Zedan, 2010). Research on classroom climate has also been 
conducted in Indonesia, and even in West Sumatra, however, both the quantity and quality 
still need to be improved. Some studies on classroom climate conducted so far are still limited 
to exploratory studies, such as (Wahyuningrum, 2008), or correlational research like that 
conducted by (Admoko, 2009), (Yulia, 2016), (Sari et al., 2018), (Aryanti & Muhsin, 2020). 

To address these issues, (Hadiyanto & Mukti, 1997), (Muhammad et al., 1998), (Sutjipto 
& Hadiyanto, 2002), have actually begun studying the classroom climate. The author's research 
in 1997 produced a standardized classroom climate measurement tool for elementary schools, 
which can be utilized to assist elementary school teachers in improving the classroom learning 
process thru various indicators or scales present in the classroom climate. The development 
of classroom climate measurement tools and the implementation of classroom climate 
improvement have also been carried out (Hadiyanto et al., 2019), (Hadiyanto et al., 2021) at 
the higher education level. The developed measurement tools have been used by (Hadiyanto 
& Afriansyah, 2019), and (Helsa & Hadiyanto, 2019) for Action Research aimed at improving 
the classroom climate as desired by the students. Additionally, (Hadiyanto, 2016) has identified 
46 classroom climate scales that can be selected by teachers for use in research to improve the 
classroom climate as desired by the students. 

From the results of research conducted both in Indonesia and abroad, researchers have 
concluded that the classroom climate has a correlation or contribution to other variables such 
as student behavior (Fisher, 1990), academic achievement variables (Hyman, 1980, Fraser 
1986, and Falsario, 2014), (Jamilah & Isnani, 2017), (Rahmayanti et al., 2020). Additionally, 
research results also show that the classroom climate contributes to learning motivation 
(Lerdpornkulrat et al., 2018), (Huang et al., 2018). 

 

METHOD 
This research is a descriptive study comparing the actual classroom climate experienced 

by students with the preferred classroom climate. The study was conducted in nineteen classes 
at six Madrasah Aliyah and one Madrasah Tsanawiyah in West Sumatra, involving 377 
students. Data was collected using an online classroom climate questionnaire thru Google 
Forms. The data was analyzed to compare the actual classroom climate with the preferred 
classroom climate in graphical form. 
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DISCUSSION 

Data collected from 377 students, 19 classes in 7 Madrasah Aliyah and Madrasah 
Tsanawiyah were analyzed and graphed, resulting in the following findings. 

1. Overall Actual and Preferred Classroom Climate  
The analysis of the data into graphs generally shows differences in several scales of 

classroom climate, where the preferred classroom climate is higher compared to the actual 
classroom climate experienced by the students. 

 

 

Graph 01: Actual Climate and Preferred Climate Experienced by Students at MA and MTs in West 
Sumatra 

From the graph above, it can be understood that several preferred scales such as 
satisfaction, facilities, and physical comfort are higher compared to what students have actually 
experienced. However, scales such as favoritism, difficulty, competition, differences, and 
bullying, the conditions experienced are higher compared to what is desired. This means that 
students do not want favoritism, difficulty, competition, differences, and bullying. The 
difference between what is experienced and what is desired on the bullying scale is greater 
compared to other scales. 

2. Class Climate Samples in Several Schools  

a. Civic Education Class Climate  
The results of the data analysis collected from 24 students studying Civic Education at 

MAN 1 Padang Pariaman, West Sumatra, can be seen in the following graph. 
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Graph 02 Actual Climate and Preferred Climate Experienced by Students in the Citizenship 
Education Class at MAN 1 Padang Pariaman 

The graph above shows that several preferred scales such as cohesion, satisfaction, 
speed, facilities, and physical comfort are higher compared to what the students actually 
experience. However, scales such as favoritism, competition, and bullying, the desired 
conditions are lower compared to the experienced ones. This means that students do not want 
favoritism, competition, and bullying. In line with the general conditions in graph 01, the 
difference between what is experienced and what is desired on the bullying scale is greater 
compared to the other scales. 

b. Mathematics Class Climate  
The results of the data analysis collected from 35 students studying Mathematics at 

MTsN 10 Tanah Datar can be seen in the following graph. 

 

 
Graph 03 Actual Climate and Preferred Climate Experienced by Students in the Mathematics Class at 

MTsN 10 Tanah Datar 
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The graph above provides information that the scores between one scale and another 
are different. However, the condition between the experienced classroom climate (actual) and 
the desired one (preferred) shows almost no difference, except in the bullying scale. Specifically 
related to the bullying scale, there is a very striking difference between the experienced scale 
(4.02) and the desired scale (2.09). This shows that students strongly do not want bullying to 
occur in the classroom or at school. 

If discussed further, the difference between the experienced classroom climate (actual 
climate) and the desired classroom climate (preferred climate) almost always occurs in the 
studies conducted by the researchers, such as (Hadiyanto & Martini, 2018), (Hadiyanto & 
Afriansyah, 2019), (Helsa & Hadiyanto, 2019), (Hadiyanto et al., 2021). 

Based on the condition of these differences, efforts are needed to ensure that the 
classroom climate experienced (actual climate) by students is as close as possible to the desired 
classroom climate (preferred climate) by the students. The study results have also shown that 
students who learn in accordance with the desired climate or atmosphere (person-environment 
fit) will achieve better performance or results (Özdemir & Ergun, 2015). 

This study has carried out several stages of the classroom climate research syntax 
designed as follows. 

 
Figure 01: Classroom Climate Improvement Syntax From the syntax, the third step 

'assessment' has been carried out and the data has been analyzed. 

 

Therefore, the next step that has been taken is to provide the fourth step, feedback, to 
the teachers about the classroom climate portrait, and to conduct the fifth step, reflection and 
discussion, asking whether the concerned teacher wants to proceed to the next step or not. 
The activities carried out to take the fourth and fifth steps are online meetings, as shown in 
the following image. 

     

Figure 01: Zoom Meeting for Providing Feedback, Reflection, and Discussion on 
Improving the Classroom Climate of MA and MTs in West Sumatra  

The next step that teachers need to take is to find ways to improve the scales of the 
classroom climate where there is a difference between the experienced climate and the desired 
classroom climate. At the same time, the teachers take corrective steps (treatment) to reduce 
the gap. Considering that each class is different from one another, each teacher also makes 
different efforts. Classes that have a gap in the scale of treatment cohesion are handled 
differently from classes that have a gap in satisfaction. Similarly, for gaps in other scales, efforts 
must be made to reduce those gaps according to the characteristics of each scale. 
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CONCLUSION 

Based on the data, analysis, and discussion mentioned above, several conclusions from 
this study are: 

1) On scales with positive connotations (cohesion, favoritism, satisfaction, formality, 
democracy, facilities, physical comfort), the classroom climate desired by students 
(preferred climate) is generally higher than the classroom climate experienced by students 
(actual climate); 

2) On scales with negative connotations (speed, difficulty, competition, differences, and 
bullying), the classroom climate desired by students (preferred climate) is generally lower 
than the classroom climate experienced by students (actual climate); 

3) Improving the classroom climate needs to be linked to the gap in each scale, so the 
consequences differ by class, and the treatment also varies; 

4) In certain classes, there is no difference between the classroom climate experienced by 
students (actual climate) and the classroom climate expected by students (preferred 
climate). In such conditions, no further steps are needed to improve or enhance the scales 
of the classroom climate; 

5) There is doubt in respondents' answers to certain scales, such as the speed, difficulty, and 
competition scales, where students desire higher speed and difficulty. In such conditions, 
the servant did not take any initiative to improve or enhance it. 

6) On the scale of cohesiveness and satisfaction, there is a significant difference between the 
actual climate experienced and the preferred climate desired by the students. In response 
to such conditions, there are steps that teachers and researchers must take, namely making 
efforts to improve the climate conditions that have been experienced to be better as desired 
by the students. 

7) On the bullying scale, there is a significant difference between the actual climate 
experienced and the preferred climate desired by the students, where students desire a lower 
level than what currently exists. In response to such conditions, steps must be taken by 
teachers and researchers to make improvements so that the bullying experienced so far is 
reduced or eliminated entirely. 
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